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The word culture is used a lot in schools, and it has many 
applications. For this edition of Horizons, I would like to make 
comment on two of them: the culture of our College, or, the 
way we do things, and our shared and diverse cultures, or, 
where we come from.

In the case of the former, the way we do things at TSAC, I am often 
called upon to try and define this when talking to families. Prospective 
parents in particular are keen to know more about the College before 
entrusting us with their child’s education, and ask excellent questions 
about The College. Defining our culture is difficult, because behaviours 
and identity can be elusive.

After dozens of such conversations however, I think that I have 
managed to find ways to describe the way we do things:

•  We are celebratory. No success is too small – if one of our students 
has done something worthwhile, we want to talk about it. One of 
the greatest pleasures of my week is in Primary Chapel when I am 
involved in congratulating students for their Awards. These awards 
vary – some are for effort, some for good work, some for kindness 
and so on. The children come to the front to collect their certificates 
with justifiable pride, pride which is reflected too in the faces of the 
parents who come to share in that moment. This practice is 
extended onto the Secondary Campus where, even though it is 
sometimes the nature of teenagers to want to play down their 
successes, there are also numerous occasions every week when 
students are recognised for their accomplishments. We have formal 
mechanisms for celebrating student success, and informal too. 
Celebrating is part of our DNA. I want to work in and be a part of a 
school that values the hard work and talents of others, where doing 
the right things is considered ‘cool’. This is vitally important in 
forming culture, allowing us all to experience positive emotions, 

From the Principal
Darren Pitt

offer praise and gratitude, and as an organisation spiral up into 
increasing aspiration to do well.  

•  We are joyous. TSAC is a place of smiling and laughter, which 
grows from a mutual respect for and appreciation of each other. 
There is a sense of energy and fun at TSAC, with projects, learning 
experiences and relationships which bring pleasure to those 
taking part. Of course, often there are occasions when serious 
conversations are needed, sometimes those conversations also 
have to be ‘hard’ ones, but even then we take great care to ensure 
that, as Peter wrote in 3:15, they are done with ‘gentleness and 
respect.’ These conversations are uncommon though, and on the 
whole, people are happy to be here, and that happiness is infectious. 

•  We are inclusive. There is scientific research that shows that one of 
the most powerful ways to make young people feel valued and at 
home is to make eye contact, shake their hand and greet them  
in the morning. That is a feature of TSAC – on Kiss and Drive on 
Primary, at the start of Assembly on Secondary – myself, other staff 
and student leaders greet each other and the students with 
warmth. It makes us all feel connected and valued. Recently, in an 
initiative driven by the Heads of Clan (the word Clan by the way 
means ‘family’, as opposed to some schools where student 
groupings are in houses – a building, four walls and a roof – which 
is another indicator of how we treat people) I was proud and 
delighted with the project they initiated to make sure every 
student is ‘known’. In a program of allocating staff to students and 
with the express intention of getting to know them better, this is an 
excellent example of our culture – we are here together, everyone 
plays a part in our success, and we are stronger when every 
person’s strengths can be harnessed.

In the case of my second definition of culture, regarding where we 
come from, I am of the view that a College which has over 1000 
students is one which has over 1000 cultural stories. Those stories are 

the rich tapestry which make up our whole, or the ingredients which 
contribute to our flavour – to not recognise and celebrate them is  
to deny us a full understanding of our self. 

In terms of the second definition of culture referred to above, that  
of understanding our past and where we come from, for the first time, 
in 2018, we established a Year 12 Prefect leadership portfolio for 
Culture with a particular remit of ensuring that we are finding ways to 
listen to and honour our heritage. Kalib Monai has filled that role 
wonderfully, and has demonstrated a pro-active and passionate 
attitude to celebrating who we are. 

Asked to comment on culture at TSAC, Kalib wrote: 

Culture at The Springfield Anglican College is extremely 
important as it is something every student has in common. 
Growing up as an Indigenous Australian, I was very much 
surrounded by the cultural side of things, whether it be 
dancing, singing or making food, I loved celebrating culture. 
Being able to share my love for culture is something that 
came very naturally to me and now that I’ve been given the 
opportunity to do so within our school community makes 
me extremely humble. 

One initiative that Kalib has successfully overseen has been the 
installation of a Cultural Wall, which celebrates the diversity of our 
culture with a flag from each of the nations represented in our 

population of students and staff. Each year, any new students  
or staff joining the College and whose culture is not represented  
on the wall will result in a new flag being added. In this way, over 
decades the wall will stand as a testament to the richness of our 
collective personality. 

The cultural wall started with an idea to make students from 
different backgrounds feel welcomed whenever they came 
to school. Acknowledging and respecting the wonderful 
cultures we have within our community is the first step  
in breaking down any walls and barriers that are faced. 

In addition to the Cultural Wall, Kalib has also regularly spoken  
at assembly, has contributed a new dimension to conversations at 
the Student Representative Committee, and has kept culture in my 
mind with regular visits to me to ask me good questions about how 
we should tackle certain projects or issues. I’m very proud of the work 
that Kalib has done, and of the ways he has brought our culture  
to the forefront of our thinking. 

Ultimately of course these two definitions amount to the same thing 
– respecting who we are, and finding ways to celebrate that and 
harness it so that, as a community, we are the best version of ourselves 
that we can be.

My very best for the school holidays, and I look forward to seeing you 
all in Term 4. 
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TEACHER OF ENGLISH, 
HUMANITIES AND 
PHILOSOPHICAL INQUIRY.

We don’t just impart a curriculum.  
We educate, inspire and enable students 
to grow up to be adults who contribute 
positively to our society.

I want my students to know the value 
of integrity, the skill of critical thinking, 
and to have an understanding of the 
importance of being part of something 
bigger than ourselves.

To me, it is a privilege to be a teacher.  
It is my chance to give back.

“

”

As teachers, along with academic pursuits, our responsibility is to 
assist students to develop a deep love and respect for themselves, 
others and their environment. It is also our responsibility to encourage 
them and show them how to ask big questions. This can be achieved 
through an open sharing of ideas and a judicious approach to 
learning, with this dialogue contributing to a positive and productive 
school environment. 

Students need to be shown respect for their presence and time. 
Students should feel capable of negotiating life and feel confident to 
make choices, which are empowered by their innate belief that they 
are important and their opinions matter. A way we are working 
towards this goal is through the teaching of Philosophical Inquiry.  
In the words of John Dewey, an American philosopher, psychologist and 
educational reformer whose idea have been influential in education and 
social reform: “We don’t learn from experience. We learn from reflecting 

Philosophical Inquiry
Shandelle Crosby – Philosophical Inquiry Teacher

What does it take to be your true self? Chelsea and Tehya Year 8 

Does knowledge only come from truth? Pepper and Sophie Year 7

on experience.” Our students have never had access to so much 
knowledge, yet without reflection, what does it all mean? 

Philosophical Inquiry is a holistic and rigorous subject which promotes 
non-verbal thinking skills (critical, creative and emotional) through the 
process of metacognition (thinking about their thinking). This is an 
ambitious task which the students have eagerly embraced. The students 
are engaged and reflective, they are demonstrating deep critical 
thinking, as evidenced by the philosophical questions they continually 
create. What makes this type of learning so powerful is the students 
govern the direction of learning, they create the questions, they 
determine the course of the dialogue and as a community of learners 
and they develop a collective understanding that is facilitated by the 
teacher. These skills are showing enormous benefits for learning in other 
subject areas, where students are making deeper connections, posing 
more challenging questions and considering a wider range of viewpoints.

Consider some of the questions which have 
been developed and discussed by our Year 7 
and 8 students:

The skills that the students learn as part of  
PI are transferable, and are recognised as 
assisting them with becoming reflective and 
critical thinkers and learners. We are proud of 
the progress they are making in this, and are 
already seeing the benefits of PI learning 
across the curriculum.

Can there only be good with evil? 
Heath, Oliver and Lakiya Yr 8 

Do you have to succeed  
to be noticed? 
Shantelle, Layla and Diesel Yr 8

When is the sacrifice too great? 
Nick, Shirin and Kaihya Yr 8

Is gaining power worth  
the betrayal of others? 
Alexis and Mitchell Yr 8 

When is truth changed through 
perception? 
Erin and Monique Yr 8 

To be accepted by others do you 
have to accept yourself? 
Pepper and Sophie Yr7 

Can a beautiful person be ugly? 
Luke, Harry and Scott Yr 7 

Can you tell the truth through  
a lie? 
Cyril and Mitchell Yr 7 

Can you be afraid of yourself? 
Mitchell and Amanda Yr 7
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Our priority is to prepare our students to live successful lives in a 
seemingly uncertain and constantly changing future. Acquisition and 
retention of knowledge no longer dominate the educational 
landscape and as such, contemporary classroom learning has been 
remodelled to oversee the development of skills in the core literacies. 
Skills such as collaboration, critical and creative thinking, and problem-
solving, to name just a few, are widely recognised as essential for 
preparing today’s learners for the challenges of tomorrow. 

In our bid for continuous improvement and improved student 
outcomes, The Springfield Anglican College Primary Campus has 
introduced Project-Based Learning (PBL) to underpin its Learner 
Framework. It is a real-world, problem-based model of inquiry that 
promotes authenticity and ownership of learning and is delivered 
over an extended period. PBL is a dynamic and flexible approach that 
unites the essential elements of the Learner Framework within 
meaningful and purposeful contexts.

“This approach to learning captures and motivates the 
students, helping them to discover authenticity and 
purpose in their learning. Project or problem-based 
learning facilitates important 21st century skills, such 
as collaboration. The open-ended nature also means 
that many different solutions are possible, allowing 
creativity and the possibility for students to take their 
learning even further.”

Laura Bain, Primary Campus eLearning Coordinator,  
Digital Technologies Teacher

Benefits of Project-Based Learning

•  PBL cultivates independence, curiosity, and skills for self-directed, 
life-long learning

• PBL promotes collaboration and conflict resolution 

• PBL creates deeper learning of content 

•  PBL nurtures the ability to analyse problems and to identify and 
acquire knowledge and skills needed to deal with real-life situations

Student learning within the PBL model occurs as a result of meticulous 
preparation. Our themes and units are carefully crafted to deliver an 
outstanding levels of quality integration across several key learning 
areas, as well as provide the foundation for STEM learning and the 
development of essential fluencies for global citizenship. In addition, 
our students are provided with opportunities to communicate their 
solutions to real audiences through a range of presentation and 
product placement modes.

This year on the Primary Campus, our students have participated  
in many different projects and solved many different problems.  
From as early as Prep, our students have investigated the diverse 
needs of living things and applied that knowledge to design and 
created habitats for crazy creatures. Year 1 students have explored the 
unfamiliar frontiers of earth’s oceans and outer space in the quest  
to see where the greatest adventures can be had. They have also cast 
a critical eye over local communities as they investigated what makes 

Project-Based Learning on the Primary Campus 
Kate Frewin – Teaching and Learning Coordinator

C R I T I C A L T H I N K E R S
C R E AT I V E

CO M M U N I C AT I V E

TSAC 
LEARN ER  

FRAMEWORK

S E L F - D I R E C T E D
R E F L E C T I V E

CO L L A B O R AT I V E

a town a great place to live. Year 2 students launched an inquiry into 
toys from the past and present in their bid to invent toys for the 
future. Year 3 have been on a learning journey through Asia, comparing 
the lives of Australians with those of our neighbouring countries.  
The Year 4 students have tested their engineering capabilities with 
the design and construction of arcade games. Our upper Primary 
students have also been engaged in inquiry and sought solutions  
to real-world issues, for example, the Year 5 students have generated 
solutions to assist with the declining bee population, whilst Year 6 
tackled the significant social issue of energy poverty in underprivileged 
and developing nations.

Learning is alive on the Primary Campus.

For more information on PBL in Prep to Year 6 contact  
Mrs Kate Frewin – Teaching and Learning Coordinator. 
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Homelessness in Australia has grown by 13.7% in the last five years with 
116,427 people declaring themselves homeless, of which 31% are 
under the age of 19 and more concerningly 17% under the age of 12. 
The “Rough Sleepers” are a highly visible reminder of our homeless 
situation but they actually represent the minority, couch surfing being 
the most common form of coping with losing a home. Year 8 found out 
on the night that these couch surfers, people who temporarily stay with 
friends or relatives, can make up as much as 54% of the homeless 
population. We also discovered that mobile phone bills are the most 
common cause of homelessness in younger people as unpaid bills will 
give them a poor credit rating which leads to difficulty in renting  
a house. This information was put to the students by Mr Damian 
Rouche, a paramedic, who also cuts hair for homeless people via his 
charity BarberAid and whose talk had a great impact on the students.

On the night we made it as realistic as possible for our students in 
what was an eventful simulation where they were faced with very real 
decisions which had consequences for their comfort. They were 

issued with a blanket, similar to the ones removal companies use  
to wrap furniture in, and were assigned designated sleeping areas. 
They were also shown how to insulate themselves against the cold 
using cardboard boxes as mattresses or shelters, but they had to find 
their own cardboard. This was their first dilemma of the night, to 
secure a spot to sleep or scour the “streets” looking for cardboard. 
After “skip diving” for cardboard they were set for the night.

Rosies Friends of the Street provided welcome relief supplying our 
homeless students with a friendly face and a hot cup of tea, but this 
lead to their second dilemma of the evening – what to do with their 
possessions. Our Prefects had been appointed as local council 
workers for the simulation with the explicit task of removing 
belongings from the grounds to tidy up the streets. It was a sorry and 
bedraggled bunch of students who were surrounded by all their 
worldly possessions as they socialised with Mr Barry Rienecker from 
Rosies as he described to the students what he does to help boost the 
spirits of the people he sees living on the streets.

Two o’clock in the morning came as a shock to our students when 
they were woken by the local police and told that they had been 
served with a “Move on” notice. They were given very little time to 
collect what they needed and were evicted from their chosen 
sleeping area and had to find somewhere else to sleep. This kind of 
disruption is commonplace for street sleepers who actually often 
chose to sleep during the day to prevent theft of their belongings. 

Year 8 Homeless Immersion Night
Graham Swinton – Director of Student Activities

Sunrise brought a cooked breakfast and some welcome relief but 
more importantly an opportunity to reflect on the night’s experiences. 
Collectively, they agreed that being homeless was no fun at all and 
were genuinely moved by their plight. So much so, that we will  
be inviting Rosies back to the College to run an outreach program 
which will give our students the opportunity to give back to our local 
Springfield community.

Year 8 took part in a ‘Homeless’ immersion night recently which was held on the grounds of the College to 
give them an insight into the challenges faced by the homeless on a daily basis and to raise their awareness 
of the plight of the homeless in Queensland. The Springfield Anglican College has a strong commitment to 
Service Education experiences as they emphasize spiritual nourishment, social justice, leadership, physical 

activity, creativity and global citizenship. Experiences such as this also ensure that every student knows and 
understands the value of teamwork, fair play, resilience and perseverance.
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When the 2017 Year 12 students from The Springfield Anglican 
College graduated, 76% of them had obtained a Vocational Education 
and Training (VET) qualification in addition to their Queensland 
School Certificate. This percentage is set to increase over the next 
couple of years. VET qualifications have been developed with the 
specific goal of preparing students with skills for work.

The students of our College are introduced to VET qualifications 
through the SSS (Study, Skills, Service) program in Year 10. It is in this 
year that most of the students choose to complete an AQF (Australian 
Qualifications Framework) recognised certificate. Over the past couple 
of years, through the SSS program, students have studied: 

Construction, Engineering Pathways, Hospitality, Health, Business, 
Tourism, Sport and Recreation and Fitness. The VET certificates range 
from Level 1 to Level 3. The volunteer experiences and the individually 
identified skill programs have also enhanced the employability skills 
of our students.

Beyond Year 10, students have studied courses through a variety  
of Registered Training Organisations. The Diploma of Business  
is studied on campus and has been popular as it not only provides  
a knowledge across numerous areas of the business environment,  
but it can be used for direct entry into university. Examples of other 
courses that have been studied include: Business, Animal Studies, 

Vocational Education
Leanne Zendler – Coordinator of Vocational Education  

and Career Pathways

Horticulture, Rural Operations, Automotive Underbody Technology, 
Electrotechnology, Health Support, Fashion Design and Technology, 
Makeup, Skincare, Criminology, Law, Fitness, Hospitality, Hairdressing, 
Sport and Recreation, Plumbing, Engineering Pathways, Construction, 
Telecommunications Technology, Information Digital Media and 
Technology, Events (incorporating Tourism), Community Service, 
Performing Arts, Dance, Business Administration and Visual Arts. 
These VET certificates range from Level 1 to Level 5 (Diploma).

School-based traineeships and apprenticeships allow students to gain 
real-world experience whilst being paid and still completing their 
schooling. They get a head start in the workplace while graduating 
from secondary school with a Queensland Certificate of Education 
(QCE), as well as obtaining a nationally recognised qualification. Over 
the years our students have undertaken school-based traineeships  
or apprenticeships in a diverse range of fields such as: Health Services 
(Nursing), Hospitality, Fabrication – Sheet Metal, Cabinetry, Retail, 
Business Administration, Butcher, Carpentry, Game Design, Information 
Technology, Electrical, Hairdressing, Barbering, Sport and Recreation, 
Kitchen Operations, Animal Studies, Sports Coaching and Child Care.

The students of The Springfield Anglican College are offered 
opportunities in the areas of work and industry experiences. This year 
some of these opportunities include: Medical Experience Days 
through UQ; Film, Television and Radio Experience Days through USQ; 
Aviation Camp through Griffith University; Automotive Camp through 
the MTA Institute, and Nursing Experience Days through West 
Moreton Hospital. In addition to these events students are encouraged 
to undertake work experience in an area of their interest at a time that 
suits them and work experience providers. 
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Whilst The Springfield Anglican College mountain bike track may 
not lead the rider into the clouds or lead to the most amazing view, 
it is a unique offering that allows students to experience the skills, 
thrills and sometimes spills of mountain biking within the College 
grounds. A small band of committed students take to the trails each 
Wednesday lunchtime and form a bond over the experiences they 
share. Research has shown a correlation between nature immersion 
and happiness. Spending time in nature can change our brains for 
the better.

A 2015 study from Stanford University, measured the cognitive changes 
when study participants took a 50-minute walk through  
a natural environment versus an urban centre. The participants that 
connected to nature and strolled through the forests experienced less 
anxiety, increased performance on memory tasks and greater positive 
emotions. Our mountain bikers certainly have the opportunity to take 
their mind off the tasks of the classroom and to focus their attention 
solely on the demands of the trail, albeit for a short time each week. 

Many of our riders have never ridden a mountain bike on a proper single 
track before and often find this confronting when they first join the club. 
However, the skills develop quickly, and students overcome the 
challenges of the trails which at first seem insurmountable. As I always 
say: “I can give you some advice, but ultimately I can’t ride your bike for 
you”. When you are on the trails and behind the bars of your bike, you are 
practising mindfulness – the psychological process of bringing one’s 
attention to experiences occurring in the present moment. Mountain 

bikers have been doing it from the beginning, because if you aren’t 
‘mindful’ or ‘present’ on the trail – you’ll end up crashing. 

Mountain Biking at TSAC consists of weekly lunchtime rides and 
culminates in an off-campus ride during Activities Week in Term 4. 
Students and their parents have the option to attend a day long ride 
which have in the past included Hidden Vale Mountain Bike Park,  
Gap Creek Road and Daisy Hill Reserve. These rides allow students to 
take their skills from the trails of TSAC to some of the best prepared 
mountain bike specific tracks in South East Queensland. Rather than wait 
in line for a 1-minute rollercoaster ride, students get to sweat it out for 
several hours whilst controlling their machine down a series of twists, 
turns, bumps and jumps (not to mention the climbs). The day finishes 
with lunch and the drive home where students relive the highlights  
of their day and often fall asleep in the back of the car from exhaustion. 

Mountain Biking Club is an activity that requires students to provide 
their own bike and protective equipment. Since it’s introduction to the 
Secondary Campus some 7 years ago it’s number of participants has 
not changed much (most participants in Mountain Biking Club seem to 
come from Years 7 and 8), however, the subsequent numbers of 
students riding to school on a daily basis has grown exponentially. This 
increase is wonderful to see as riding a bike to school on a regular basis 
has so many health and social benefits. Students who are interested in 
Mountain Biking are welcome to join the Club at anytime of the year 
and attend as many or a few sessions as they wish. For any further 
information please contact the PE Department or Mr Hilton Whitehorne.

“It’s very hard to put yourself out there. It’s very hard to  
be vulnerable, but those people who do are the dreamers, 
the thinkers and creators. They are the magic people  
of the world.”

Actress Amy Poehler 

At our College, our Creative Arts students have the most wonderful 
performance opportunities. Whether it be live performance in the 
form of playing an instrument, singing, dancing or acting, or 
presenting the culmination of months of work in the form of a piece 
of artwork, our students are constantly “putting themselves out there”. 
Creative Arts staff are all too familiar with that concept having been 
trained for many years in the art of performance. As such, we know 
how to control the nerves associated with performance and ensure 
our students have the best possible outcomes.

Associate Professor Gene Moyle is a performance psychologist and 
former professional ballet dancer. Moyle believes that the best way to 
understand performance anxiety is to first understand it. She favours 
positive visualisation by thinking of the butterflies as good, “so long as 
they are flying in formation.” This is a wonderful concept, particularly 
for Primary-aged students who can use their imagination to turn their 
feeling of butterflies in their stomach into a focused approach to the 
execution of their performance. By reframing one’s anxiety into  
a framework of positivity and excitement, the performer will naturally 
think less about what may go wrong. This provides the performer 
with the ability to access memory and be more confident going out 
on the stage.

When one thinks of performance, the concept of standing on a stage 
under hot lights with an audience waiting in anticipation is the first 
thing that comes to mind. Less obvious is the concept of an artist 
presenting his or her work for the first time in a Visual Art Exhibition. 
In late August this year, we exhibited over 150 works of art by our Year 
4 to Year 12 students. These students really care about their artwork 
and as such, naturally felt nervous displaying their work for the school 
community to see. They put a piece of their soul out on display and 

allowed themselves to be judged for their decisions and on the 
resolution of their artistic ideas. David Shepherd, 2018 Wildlife Artist  
of the Year, spoke of his own anxiety in the lead up to two of his 
exhibitions which opened within 10 days of each other. Shepherd 
said, “I look at art all the time and it’s a constant judgment thing.  
It’s not that you judge the artist personally, but you are considering 
the decisions they’ve made about colour, values and composition. 
Those who are interested enough will be doing the same to me.  
In some weird way, I want that; but at the same time, I’m horrified by 
the thought.” It is precisely this process that provides our students 
with an invaluable opportunity to evolve and mature.

We must never underestimate the value of performance. Whether on 
a beautiful grand piano in a professional theatre or in the family 
backyard for grandparents, performing for others is an integral life skill 
to build resilience and confidence. Our students work really hard in 
their lessons and during home practice. However, it is not until they 
feel the rush of adrenaline at the point of performance that they really 
raise their game and play even better than they thought possible.  
This Term, more than half our College population performed or 
displayed art in the String Showcase, Band Showcase, Theatresports 
Competitions or in the Primary Creative Arts Inter-Clan Festival.  
In these events, our students were able to prove that they could really 
“that they really could perform under such circumstances” and that 
they could communicate a story that was well received by their 
audience. The sense of pride and self-worth felt by those students was 
evident on their faces and in their sheer excitement, and in turn, the 
Creative Arts staff were able to congratulate them all on their 
outstanding achievement.

As a parent, you will know the rush of pride you feel as your child 
takes to the stage or as you view their special art work in an exhibition. 
Seeing your child thrive in these circumstances makes it clear that all 
the hard work and preparation is worthwhile, and our Creative Arts 
staff will keep talking to your child about having his or her “butterflies 
in formation” before the next big performance. 

Butterflies in Formation 
Anneliese Alloway – Director of Creative Arts

Mountain Bike Riding
Hilton Whitehorne – Mountain Bike Riding Coordinator

“May your trails be crooked, winding, dangerous, leading to the most amazing view. May 
your mountains rise into and above the clouds.”  Edward Abbey
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